a. Adjusting the text in order to make it appropriate and useful to the child, in accordance with what society thinks is "good for the child." b. Adjusting plot, characterization and language to the child's level of comprehension and his reading abilities. Those two principles are well-rooted in the self-image of children's literature (cf. Shavit, 1979) . Thus, as long as the concept of didactic children's literature was prevalent, the first principle, which is rooted in the notion of children's literature as a tool for education, was dominant. Nowadays the situation seems to be different. Although the first principle still dictates to a certain degree the character of the translations, the other principle, that of adjusting the text to the child's level of comprehension, is more dominant. It should be noticed that these two principles might be either complementary or contradicting. If they contradict each other (as they often do in some periods) the translated text might consist of contradicting features. However, these principles, described above, usually dictate the very selection of the text as well as its manipulation, and serve as the basis for the systemic affiliation of the text.
The systemic affiliation of a text which enters the children's system is very much like the case of a text which enters the non-canonized system for adults.1 The similarity between the systems is probably the reason for the same constraints which work on both systems, when the systemic affiliation is considered.
The systemic affiliation is manifested by the complex of constraints on the text in several aspects: affiliation to existing models, the integrality of the text's primary and secondary models, the degree of complexity and sophistication of the text, its adjustment to ideological and didactic purposes and the style of the text.
I. AFFILIATION TO EXISTING MODELS
Translations of children's literature tend to attach the text to existing models in the target literature. This phenomenon which is known to us from general translational procedures (cf., Even-Zohar, 1975 , 1978b , Toury 1977 , 1980 , 1980a , is particularly prominent in the translation of children's literature because of its simplicity. If the model of the original text does not exist in the target system, the text is changed by deleting such elements in order to adjust it to the model which absorbs it in the target literature. This phenomenon used to I Although children's literature is stratified into two main systems: canonized and non-canonized, it behaves in many other ways similarly to the non-canonized adult system (Even-Zohar, 1974). From the historical point of view it uses behavior patterns and models which were prominent in the canonized adult literature in its earlier stages. The models of children's literature as well as non-canonized adult literature are frequently secondary models, transformed from adult literature (Even-Zohar, 1973). Within the system of children's literature this model functions initially as a primary model and later, after being simplified and reduced, it is transformed into a non-canonized system (see, for example, Erich Kastner and Enid Blyton). Another point of similarity is the fact that children's literature as non-canonized adult literature is being stratified according to the division by subject and reading public and not by genres. Thus there is also in children's literature a division by sex (boys and girls) and by subject (adventures, detective, school stories, etc.) (see Toury, 1974) . exist in various adult literatures. But long after it ceased to be prevalent in the canonized system of adult literature, it remained prominent in children's literature. For example, let us look at the various translations of Gulliver's Travels. As far as I know, the translations for children covered just the first two books. The other two books were not included in any such translation. It seems to me that the reason can be found in the fact that most of the elements which pertain to the characters and the level of the scheme of events of the first two books of Gulliver's Travels could easily be transformed into elements of a fantasy story, a model that already existed in the target system.2 Thus for instance, the people of Lilliput could easily be transofrmed into dwarfs, while the people of Brobolingnang could be transformed into giants. On the other hand, translators could not use most of the satirical elements, because satire as a genre did not exist in the target system, probably because children are not supposed either to be acquainted with the subjects of the satire, or with its meaning. In the text which was originally written as a satire, the satire is built in sophisticated and complex ways, not the least of them through the relations among the four books. In the translations for children the satirical elements have almost vanished and those which remained have either lost their satirical function, and remained without any function, or acquired a different function. Usually their function could be transformed when they could be used as elements in the sequence of events, and could either contribute to the model of the adventure story, or to the model of the fantasy story. It is interesting to note that translators usually hesitate between two prominent models of the children's system: fantasy and adventure story, because the Gulliver story could potentially be adjusted to both. Even when the translator decides upon one of the models (usually in accordance with the supposed age of the reader -fantasy for smaller children, adventure story for elder), the other model still creeps into the text.
However, those two models (sometimes even contradicting, as fantasy has a tendency to generalizations, while the adventure story has a tendency to concretization) dictate the very selection of the text and its manipulation. In order to adjust the text to a certain model the translator is sometimes even forced into adding to the model elements which do not exist in the original text, but which are considered obligatory in the target model and are thus needed to strengthen the model. Thus for instance, while in the original text, Swift describes the man who speaks with Gulliver as "a person of quality," the 2 Historically speaking, it seems to me that there were other reasons as well for adopting Gulliver's Travels into the children's system. Soon after Gulliver was first issued in 1726, it was printed as a chapbook (thus belonging to the canonized and the non-canonized systems of the adult literature at the same time). Children were probably enthusiastic readers of chapbooks at the time, as they lacked literature written intentionally for them (Muir, 1969 ). In such a way, Gulliver became a children's book before the system of children's literature actually existed, because the book (as well as other texts) filled a gap in the literary polysystem, which was created by the demand for children's books. When finally children's literature became an established system, the text of Gulliver had to be readapted in accordance with the models of the children's system. However, the transfer of the text from the non-canonized system of the adults to the children's, did not demand a drastic change, because of the similarity between the prominent models in the two systems. For example, translators deleted the scene where Gulliver is suspected of having a love affair with the queen (which is an impossible scene, of course, due to the difference of size between the two suspected lovers). In another case, the translator did not delete the scene but rather changed it in order to make it appropriate to children. In the original text Gulliver puts out the fire by urinating on it, while in the adaptation for children he does it by blowing it out. In other cases (the translations of Tom Sawyer, Twain, 1940 Twain, , 1960 ; Robinson Crusoe, Defoe, 1936) , the translator deleted those elements which were incomprehensible, in his opinion, to children. This is why most translators deleted the opening dialogue between Robinson and his father, where the father presents the ethos of the bourgeoisie against that of the lower and upper classes. (There might have been, of course, other reasons for deleting the opening scene. For instance, the opening scene does not contribute to the model of adventure story into which the text was transformed, etc.). For the same reason translators deleted many parts of Alice in Wonderland in order to adapt it to the child's comprehension. Even in most of the translations of Tom Sawyer the same pattern exists. Most of the translators deleted the end of the fence-whitewashing scene, assuming that the child could not understand the author's philosophizing and his ironical attitude, and thus, they completely excluded the ironical level of the text (Twain, 1911 (Twain, , 1940 (Twain, , 1960 ). Thus, the ironical level was excluded for at least two reasons: Translators believed that ironical attitudes could not be understood by children, and besides, ironical attitudes toward life and grown-ups do not fit, so translators believe, the values a child shoud acquire through literature.
III. THE LEVEL OF COMPLEXITY OF THE TEXT
Although the norm of complexity seems nowadays to be the major norm of canonized literature of the adult system, the norm of simple and simplified models is still prominent in most children's literature (canonized and non-canonized), as is the case with the non-canonized system of adult literature. This norm, rooted in the self-image of children's literature, tends to determine not only the thematics of the text but also its characterization and its main structures.
When dealing with the question of complexity, the case of Alice in Wonderland is particularly interesting. Written originally for children, it was taken over by adult literature, and afterwards, the text, written initially for children, was readapted for children. The system's constraints acted in this text in an almost paradoxical manner. It was accepted by adults as a children's book, thanks to characteristics which were later considered by translators as unacceptable for children. One can ask, of course, which elements made its acceptance by adults possible (cf. Shavit, 1980) , but I would like here to point to the way it was readapted for children. Put in another way, which textual elements were changed so that they could become, in the translator's opinion, acceptable for children. It is interesting to note that both Carroll, who later wrote The Nursery Alice (Carroll, 1890, 1966), which was intended for children only, and his translators who adapted Alice in Wonderland to children acted principally in the same framework of system constraints. For instance, both Carroll and his translators insisted on motivating the whole story as a dream, while in Alice in Wonderland Carroll intentionally made it impossible to decide whether it happens in a dream or in reality. The system constraints can be discerned most clearly when one deals with the relationship between reality and imagination, and the relations between time and space, which are very sophisticated in the original text. In Alice in Wonderland the levels of reality and imagination are consistently blurred. Carroll made those levels equal and diffuse and thus made it impossible to distinguish between them. Such a presentation of reality did not exist in children's literature (it only became fashionable in adult literature with the anti-naturalist schools at the end of the 19th century). Children's literature insisted on keeping the distinction between "reality" and fantasy clear.
That is why the adaptations of Alice in Wonderland tried to adjust the text to the acceptable modeling of reality in everything concerning the relations of time and space and the separation of reality and imagination. This modeling can be discerned most clearly when analyzing the translations of the first chapter. While in the original text the transfer from reality to imagination is blurred, translators made a clear cut between reality and imagination. In the original, Alice is sleepy, but not asleep, and it is impossible to decide whether she is seeing the rabbit in a dream or in reality. The rabbit could be part of the described reality, passing by the bank of the river, and on the other hand, could be part of an imaginative world (Alice herself is wondering about him, thus "making strange" of his appearance). Translators, however, decided not to leave the situation blurred and made Alice definitely dream the whole story.
The system's constraints are probably the reason for the similarity between Carroll's The Nursery Alice version and the adaptations which tried to transform Alice in Wonderland into a simplified model.
The phenomenon of simplification of the text can also be discerned in many translations of Tom Sawyer (Twain, 1911 (Twain, , 1940 (Twain, and 1960 . Most of the translators have tried to give up the ironical level of the text. They have deleted systematically all the ironical comments of the narrator, the ironical characteristics, and even whole paragraphs where the narrator's ironical attitude is formulated. By doing so, and by deleting other elements which do not contribute directly to the plot, the translators tried to make Tom Sawyera simple adventure story.
While adapting the text to the simplified model, translators usually make the text less sophisticated by changing the relations between elements and functions and making the elements carry fewer functions. It sometimes may even happen that a translator leaves some elements which seem to him probably contributing to a certain level, but actually they do not, and thus they become functionless. For instance, in the original Tom Sawyer, the aunt is ironically described by the way she uses her spectacles:
The old lady pulled her spectacles down and looked over them about the room; then she put them up and looked out under them. She seldom or never looked through them for so small a thing as a boy; they were her state pair, the pride of her heart, and were built for "style" not service -she could have seen through a pair of stove-lids just as well (Twain, 1935: 287 So far we have seen how children's literature reveals behavior patterns which belonged in previous stages to adult literature. Even when the same pattern is common to both, the reasons for it can be different, and they can express the different concepts of the two literatures and their different self-images.
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